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Today’s Focus

What can teachers do to promote development of students’ 
advanced potential?

• Using advanced materials accessible to all students
• Encouraging the demonstration and further development of high-potential 

behaviors
• Posing high-level tasks

• Responding to high potential behaviors
• Questioning after the question
• Giving appropriate feedback
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Current State of Gifted Education
Redefining giftedness

those who demonstrate outstanding 
levels of aptitude (defined as an 

exceptional ability to reason and learn) 
or competence (documented 

performance or achievement in top 10% 
or rarer) in one or more domains. 

Domains include any structured area of 
activity with its own symbol system 

(e.g., mathematics, music, language) 
and/or set of sensorimotor skills (e.g., 

painting, dance, sports) 
(NAGC, 2010)

Current State of Gifted Education

Support for underrepresented 
populations

• Broadening traditional conceptions 
of what giftedness looks like
• Focusing on individual’s strengths 

when compared to someone of 
similar experience, not to all 
students
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Current State of Gifted Education

Focus on talent development

• Discovering interests
• Fostering strengths
• Engaging in active and authentic 

learning

Benefits of Identifying Potential for Schools and 
Students

• Increased identification of and services to students of high 
potential from all populations, and especially to those from 
underserved groups. 

• Intended support for students: 
• access to support and advanced learning experiences
• affirmation of their potential and effort
• advocates who will help to ensure their potential is developed 

(AAP Office, 2013, p. 15). 
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Focus on areas of strength

Provide scaffolding and extra support to 
promote achievement and success

Challenge Deficit Thinking

Committed Professionals

The greatest barrier to learning is not what the student 
knows, but what the teacher believes! 

Dr. Wade Nobles 
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Gifted Behaviors

• What do high potential behaviors look like?

Think, Pair, Share

• Do high potential behaviors look different in students from 
socioeconomically disadvantaged or minority backgrounds? 
• Do high potential behaviors look different in students with other 

exceptionalities? 

Identifying Potential

•Observe your students
•Give them opportunities for higher levels thinking 

and open-ended tasks.
•Take notes of behaviors and keep work samples 
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6 High Potential Behaviors (FCPS AAP, 2013)

Perceptive and Strategic
● Relate to degree of focus, independent thinking, and speed/ease of 

learning and connections

● May be easier to notice with more extensive background knowledge 
BUT does not depend on background knowledge

● Relate to students’ overall ability to learn

● Include awareness of and sensitivity to the environment
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Perceptive and Strategic

● Corrects the teacher and other 
students

● Rushes through “easy” work and gets 
bored easily

● Questions “rote” approaches to 
problem solving

● Manipulates rules and systems

Communicative and Resourceful

● Relate to how students apply 
knowledge in situations

● Include application and explication of 
reasoning and problem solving 
strategies

● Reflect understanding of and ability to 
apply abstract concepts and symbol 
systems 

● Intersect with ability to learn 
(perceptive and strategic)
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Communicative and Resourceful

● May dominate discussions 
● May be argumentative

● May not follow or wait for directions
● Manipulates situations

Creative and Curious

● Relate to demonstration of sustained 
attention to areas of interest

● Include ability to show independence 
from peers

● Relate to generating new ideas but also 
to recognizing utility of ideas

● Intersect with application of knowledge 
and ability to learn through gathering 
new information and applying it in novel 
ways
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Creative and Curious

● May use humor inappropriately
● May struggle with or resist tasks 

with limited choice
● May resist transitions and 

moving on to new topics
● Questions authority
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Focus on areas of strength

Provide scaffolding and extra support to 
promote achievement and success

Challenge Deficit Thinking

Sorting

-Introduce basic shape vocabulary          -Introductory sorting tree
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Sorting Tree

-Provides scaffolded
instruction

-Encourages higher order 
thinking skills

-Practice multi-step 
problem solving skills
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Inquiry-based Strategies
• Inquiry-based instruction is essential for supporting the learning of 

high potential students (VanTassel-Baska, 2014; VanTassel-Baska & Brown, 2007)

• Questioning 

VanTassel-Baska, 2014

Classifying Questions

• Higher-level and lower-level
• Open-ended and closed-ended

• Recitation versus dialogue (Costa, 2001)

• Reproductive versus productive questions (Tienken, Goldberg, & DiRocco, 
2009)

• Critical thinking and creative thinking
• Conceptual, empirical, value (Wragg & Brown, 2001)
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Scaffold Clarify Tell	Me	
More Explain Go	Deeper Self	

Regulation Check

All	Teachers 26% 7% 37% 19% 5% 4% 1%
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Figure 3. Percentage of each follow-up function out of total follow-up questions, 
across all teachers and all conferences.

Scaffold Clarify Tell	Me	
More Explain Go	

Deeper

Self	
Regulatio

n
Check

Struggling 41.71% 5.03% 23.62% 21.11% 4.52% 3.02% 1.01%
On	Grade	Level 25.12% 5.91% 44.33% 15.27% 4.43% 4.43% 0.49%
Advanced 11.48% 10.38% 44.81% 22.40% 7.10% 3.83% 0.00%
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Figure 4. Percentage of follow-up functions within each category for students 
identified at different reading levels, summarized across all teachers and all 
conferences.
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Prevalent Modes of Classroom Questioning

• IRE/IRF: Initiation, response, evaluation (feedback) – or “triadic 
dialogue” (Lemke, 1990; Mehan, 1979)

• Tendency for student responses to be brief (Chin, 2006), and for 
teachers to dominate conversations 

• “passive stance towards learning and non-engagement with text” 
(Wilson & Smetana, 2011, p. 84).

Math Point of View Task
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Teacher-Student Moves

Teacher Asks 
Initial Question

Student Responds 
to Initial Question

Teacher Responds 
to Student’s 

Response

Teacher-Student Moves

Teacher: 
What do these 
three shapes 

have in common?

Student:
They are 

hexagons.

Teacher:
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Teacher's 
Response to 

Student’s 
Response

Dismissal of 
Student’s Ideas

Evaluation of 
Student’s Ideas

Positive Negative

Elaboration of 
Student’s Ideas

Request for 
Information

Initial Student 
Responds

Different Students 
Respond

Request for 
Thinking/ 

Elaboration

Initial Student 
Responds

Different Students 
Respond

Teacher's 
Response to 

Student’s 
Response

Dismissal of 
Student’s Ideas

Evaluation of 
Student’s Ideas

Positive Negative

Elaboration of 
Student’s Ideas

Request for 
Information

Initial Student 
Responds

Different Students 
Respond

Request for 
Thinking/ 

Elaboration

Initial Student 
Responds

Different Students 
Respond
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Teacher's 
Response to 

Student’s 
Response

Dismissal of 
Student’s Ideas

Evaluation of 
Student’s Ideas

Positive Negative

Elaboration of 
Student’s Ideas

Request for 
Information

Initial Student 
Responds

Different Students 
Respond

Request for 
Thinking/ 

Elaboration

Initial Student 
Responds

Different Students 
Respond

Teacher's Response 
to Student’s 

Response

Dismissal of 
Student’s Ideas

Evaluation of 
Student’s Ideas

That’s right. It 
has 6 sides and 

6 vertices.
That’s incorrect.

Elaboration of 
Student’s Ideas

What makes 
them  

hexagons?

Initial Student 
Responds

Other Students 
Respond

Request for 
Thinking/ 

Elaboration

Initial Student 
justifies answer 

by explaining 
thinking

Other Student 
interprets, 

clarifies, or 
challenges initial 

answer

How did 
you come 
up with that 
answer?

What 
would you 
like to 
add?
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Accountable Talk

• Encouraging students to… 
• interpret and use one another’s statements
• press one another for clarification and explanation
• recognize and challenge misconceptions
• ask for evidence for claims and justification of proposals 

Fisher & Frey, 2007; Michaels, O’Connor, & Resnick, 2008

• Ways of asking for elaboration:
• “do you agree” versus “what would you like to add”
• Not just “why” but “how did you come to that answer”
• “what does that tell us about _____”

Wolf, Crosson, & Resnick, 2005

Supporting Productive Thinking

• Students
• Are free to respond and express their own ideas (Van Zoest et al., 2016)

• Consider and develop classmates’ thinking (Lineback, 2015)

• Teacher
• Allows students’ ideas to determine the direction of the activity 

(Lineback, 2015)

• Provides time for sense-making (Van Zoest et al., 2016)

• Implements structure for students to generalize critical and 
productive thought  
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Higher-level Questioning

• Critical and creative thinking flourish with the support of 
questioning (Daniels, 1997; Gallagher, 1985; Letzter, 1982; Parker, 1989; Pollack, 1988; Schwartz & 

Millar, 1996)

• Questioning can stimulate curiosity and higher-level thinking 
(Shaunessy, 2000; VanTassel-Baska, 2014)


