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What is Rethink?

e Rethink Overview
https://drive.google.com/open?id=0ByCcVdfR1 OTUOFXbUxyV1JwNXM

e Behavior Success
https://drive.google.com/open?id=0ByCcVdfR1 OTVXNXYzBhZWQ4dDg



https://drive.google.com/open?id=0ByCcVdfR1_0TU0FXbUxyV1JwNXM
https://drive.google.com/open?id=0ByCcVdfR1_0TVXNXYzBhZWQ4dDg

Behavior Support

Behavior
Resources

Implement BIPs
Monitor Plans







Addressing Behavior Challenges in School

e Challenging behavior can keep the student from performing

successfully
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navior disrupts instruction
navior can keep peers from performing successfully

navior is emotionally exhausting for all involved

* Not addressing challenging behavior appropriately reinforces
behavior for later in life



What does the research say?

e Students who exhibit violent, disruptive and dangerous behavior
compromise the ability of schools to provide and education (Crone &
Horner 2003).

* Teachers do not feel prepared to meet the needs of students with
challenging behavior (Westling, 2010).

* In collaboration with behavioral consultants, teachers can effectively
conduct functional assessments and design effective interventions
(Snell, Vorhees & Chen, 2005).



What does the law say?

* IDEA Requirements:

e The IEP team to consider the use of
for any student whose behavior impedes his or her learning or the
learning of others (20 U.S.C. §1414(d)(3)(B)(i)).

e A when a child who does not have a
behavior intervention plan is removed from their current placement for more
than 10 school days (e.g. suspension) for behavior that turns out to be a
manifestation of the child's disability (20 U.S.C. §1415(k)(1)(F)(i)).

e A , when appropriate, to address any
behavior that results in a long-term removal (20 U.S.C. §1415(k)(1)(D)).



Positive Behavior Intervention & Supports
(PBIS)

Challenges in implementing PBIS

The broad enterprise of helping
people develop and engage in
adaptive, socially desirable
behaviors and overcome patterns
of destructive and stigmatizing

responding. e Difficulty with the functional
assessment forms

e Insufficient Time

e Difficulty using the behavior
recording form

Koegel, Koegel and Dunlap, 1996



Positive Behavior Supports are:

e Assessment Driven

e Focused on Prevention
* Inclusive

e Team-Based

e Person Centered

* Long-Term View



Responsiveness to Intervention

Academic Systems

Behavioral Systems

Intensive, Individual Interventions
*Individual Students
*Assessment-based

*High Intensity

1-5%

Targeted Group Interventions
*Some students (at-risk)
*High efficiency

*Rapid response

Universal Interventions «
*All students
*Preventive, proactive

80-90%

Circa 1996

Intensive, Individual Interventions

5-10% mllp>

*Individual Students
*Assessment-based
Intense, durable procedures

Targeted Group Interventions
*Some students (at-risk)
*High efficiency

*Rapid response

80-90% » Universal Interventions

*All settings, all students
*Preventive, proactive



Tiers of Behavior

e Tier 1

e When there is a need for foundational professional development to support students
in maintaining behavior and/or establishing good classroom management practices

e Tier 2

e When educators need assistance in implementing evidenced based practices in
teaching socially appropriate skills that will reduce challenging behavior (eg. In K, a
student with a developmental delay may have never been taught to sit. Once this
skill is learned, their disruptive behavior will reduce)

e Tier 3

e When problem behavior requires a more intensive approach, including assessment
of function of behavior, and a more detailed behavior intervention plan



Tier 1

When there is a need for foundational
professional development to support students
in maintaining behavior and/or establishing
good classroom management practices
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Fundamentals of
Special Education

Disability Awareness Training

Series

ABA Series




On-Demand Virtual Training Modules

Providing a greater understanding of
students with disabilities and how to better , .
rethink SN S | KON | WTIOISE | WNTORE | WG | RS | <

support them:

e Short and Engaging Wy Uaimy -

e Customized to meet the needs of target
audience

 Applicable for individual and group
setting viewing, large and small groups

e Cost efficient (No substitutes needed,
convenient for PD days or afternoons)

e On-demand, can be accessed at any time
for continuous learning

e Coaching tool for team support e

specialists Community

isability Fundamentals™s
Awareness Series Special Education Series

Applied Behavior
Analysis (ABA) Series

This course provides sensitivity training This course provides an introduction to This course provides training on

and practical strategies for those working important components of special research-based teaching strategies

and interacting with students with education and best practice classroom Advanced Training also meets the 40 hr

developmental disabilities management strategies requirement for the RBT * credential

* Registered Behavior Technicia

Continue

Continue

Support Staff

Teachers



Applied Behavior Analysis Series (ABA)

Basic Training Center Summary

Account Total Team Members Training Completed Training Started Mot Started
Anywhere Middle 1 as1 as1 171
Somewhers Elementary 3 0/5 275 3/5
Basic Training Series: Modules
1 2 3 4 5 6 7 B 9 10 11

ESE Director B0 % 100 %
Lead Multi Account
Roz Prescott
Roz S5LP

0/4 0/4 0/4 0/4 0/4 0/4 0/4 0/4 1/4 0/4 0/4

T

Advanced Training credits




Disability Awareness Series

FAMILY

| Whole Child Focus

caregivers, and siblings to

support family members
with disabilities.




School Support Teams & Community

For some parents, the only
school employee they see
is their child’s bus
driver...every school
representative is seen as a
very important part of
their child’s education
(Bateman and Bateman,
2014)




General Education Educators

Beginning general education teachers with extended teacher
preparation are more likely to report feeling well-prepared to
teach content (Brownell and Sindelar, 2016)




Peers

62% of students (ages 6-21) served |
under IDEA, are included 80% or more of =
the time within Gen Ed settings and with

their Gen Ed peers

Students with Disabilities are 2-3x
more likely to be bullied (Marshall,
Kendall, Banks, & Gover, 2009)



Parents, Caregivers, & Siblings

The study highlighted the need for additional social support for parents with a child
with special needs, and accentuated the importance of developing awareness and
intervention programs to facilitate parents’ coping abilities and their family
interactions. Heiman, T., & Berger, O. (2008).
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Fundamentals of Special Education Series

On-demand modules help improve educator instructional delivery through
establishing quality learning environments and teaching strategies to meet
the needs of all learners.

- T—— =
The IEP must Include: Least Restrictive el . "
Environment (LRE) - -
Present levels of academic achievement & functional performance =i Y -:1 Y -
Annual goals _ ' _ k" . »
special education & related services & A B A / '
Participation with children without disabliities S TR ' ) :

Y

Dates & location g qr - -\ :’l \
Participation in state & districT-wide assessments ; (S 2. - ¥} | - ==
TrRangition services o SR  Children with disabilities
Progress measurement b = are to be educated with
their typically developing
i peers as much as possible.




Fundamentals of Special Education Series

Introduction to Individuals with Disabilities Education Act (IDEA)
Introduces important components of special education, identifying children in
need of special education, specialized instruction and special education eligibility

categories.

Introduction to Individualized Education Programs (IEP)
Introduces the required components of an IEP, related services and transition

services.

Setting up the Physical Environment

Provides efffective methods for setting up the physical structure and organization
of the classroom environment. It includes setting up staff schedules for optimal
use of classroom management and support of student behavior.

Using Visual Supports
Demolnstrates approaches for using visuals for classroom management, behavior

and instruction, creating student schedules and using visuals for independent and
group work stations and group instruction.

Differenitiating Instruction
Offers strategies for differentiating instruction and learning materials to meet the

needs of all learners,



Fundamentals of Special Education Series

Other groups that this series may be used for:

Paraprofessionals indicate they need further training in strategies to support students with
disabilities in general education settings and that their current level of training is inadequate.
Brock, M. E. (2014).

Many principals do not have a background in Special Education, yet the principal needs to know
about special education services, participate in Special Education evaluation, IEP, and discipline
meetings should periodically be able to observe special education classroom instruction with
confidence. Bateman, D., & Bateman, C. F. (2014)

Many special and general education teachers lack the necessary preparation to implement a
number of evidence based classroom practices effectively.
Gable, Robert A.[Tonelson, Stephen W. [Sheth, Manasi[Wilson, Corinne [ Park, Kristy Lee. (2012).



Coming Soon! SEL Curriculum Series
e Evidence & Research Based (CASEL 5)
e Curriculum for ALL learners (Tier 1, 2, 3)
e Series for younger and older students
e Teacher PD component to implement

practices into classroom as well as lesson
plans and teaching modules

) )

Self-Awareness Self=Mianagement Social Awareness Relationship Skills RESPONsILIE DECISION
e




Tier 2

When educators need assistance in implementing
evidenced based practices in teaching socially
appropriate skills that will reduce challenging behavior
(eg. In Kinder, a student with a developmental delay
may have never been taught to sit. Once this skill is
learned, their disruptive behavior will reduce)



Assessment Feature

Abilities Assessment Inclusion Assessment Transition Assessment
Status: Completed Status. Completed Status: Completed
YView Assessment View Assessiment Yiew Assassment
=mastered A =activity g =recommended  CCLS=

Program MName

VB-MAPP Assessment

Category: Abilities > Domain: Pre-Academic > Area: Cors
Status: 5tarted

Matching Identical Objects-Younger A

View Assessment

Matching Identical Objects-Older |ccis) A &

Matching Identical Pictures |ccLs) A




rethi nk Ed Home My Students My Resources

View Content » All Libraries

Search: All Libraries All Domains

L= = Common Core Learning Standards

iy Playlist
Program Name

Abilities Library
Category: Abilities » Domain: Pre-Academic > Area: Core

Inclusion Library
Matching Identical Objects-Younger (&
Transition Library

i i i Ed
Academic Library Matching Identical Objects-Older [
Activity Center Library Matching Identical Pictures (&

Custom Curriculum Libra
g Category: Abilities » Domain: Pre-Academic > Area: Attending

Keeping Hands Appropriate while sitting - Younger [

Keeping Hands Appropriate while Sitting - Older [

All Areas

My Training

Details

(]

View Content

Select Grade
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Behavior resources



rethink

Learning Plan

Learn Create Plan

Visual Cues
Motivation BEoards
Schedules

Lesson Plans

Data Sheets
Manuals

Contracts and Rewards

I Guidelines & Forms

Lesson Library

View Plan

Behavior Suppoaort

Home Iy Students My Resources Wy Training View Content Reports

Data Express

View Progress

Bear, Teddy

Materials

_~ =,

Eyes on Me

&

Sitting with Hands and
Feet 5l

Azsessment

Activity Center

Account Setup Help

File Cabinet

Look Here Sitting Micely
. If I dom't understand my
teacher § irairus fions,
I gy

Furn rr gy Sapead sl e, G rrow o s pros o

Flamies oy Semrcd st gl o bl #

Paiian iy byl il il P 0 roiguinisl’ Py el

My Turn

Raising Hand 2

Hand Raising Rules

Taking Turns 1

Profile

User
Guide



Resources and Differentiated Instruction

| Click to view chapters |
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Tier 3

When problem behavior requires a more
intensive approach, including
assessment of function of behavior, and

a more detailed behavior intervention
plan



Behavior support



Behavior Success guides the educator through six essential steps to create and implement an effective behavior plan:

== | ‘ .
DEFINE BEHAVIOR DETERMINE FUNCTION ANTECEDENT STRATEGIES

(4 6 (6
A 5

CONSEQUENCE STRATEGIES TRACK EFFECTIVENESS EVALUATE PLAN




rethink Ed Home | My Students | My Resocurces | My Training | View Content | Reports | Account Setup | Help

Profile =

Learning Plan Lesson Library Behavior Support Data Express View Progress Assessment Activity Center File Cabinet

Create Plan View Plan Materials

Step 1: Define Behavior

S5tep 1: Define Behawvior
( El Watch \

Step 2: Determine Functicn Watch concise, on-demand wraining videos on research-based strategies for providing effective behavior support.

Beeka, Chica v =

Read
Step 4: Consequence Strategies } Browse a wide selection of informative articles on best-practice steps and strategies for developing an effective
behavior support plan.

I Step 3: Antecedent Strategies
I Step 5: Track Effectiveness

Explore

(Q Explare a range of resources, including examples, tips, and case studies, that will help you create a ccmprehensive/

behavior support plan.

Step 6: Evaluare Plan

rethink Ed Terms & Conditions



Learmirg Plan Lasson Library Behavior Support Date Exprass iewr Progress Asgasament Actvity Cenmtar File Cabinat

[ Learn ] Greata Fan Wiew Flan baterals

Step 1: Define Bahavior
Stap 1: Dafina Behawvicr

Watch cancisa, an-dainand training vidaos on rasaarch-basad stratagies for providing effective bahawvior

I Stap 2: Datermere Functaon

St 3: Antecadent Sirateqg| =
I e Sihas I ﬂ Defime Baehawviar

I Stap 4: Cormaguance Strateges

D) Effects of Problem Behavior

I Step 5: Track Effectiversss

I Stap &6: Evaluste Plan

Read
' E Browsa a wida salacton of informatiea articlas on bast-practce staps and strategies for developirg an
affactive behavior suppaort plan.









Learming Plan Laszaon Library

Behavior Support

Date Exprass Wiew Progress

[ Laarm ] Creata Plan

Stap 1: Defina Bahawicr

I Step 2: Datarmme Function

I Step 3: Antecadent Strategies

I Step 4: Cormaguance Strateges

‘Wiew Flan

PAaterals

Stap 1: Define Behavior

(53

Watch

Assassment

Husthvity Centar Fila Cabinas

Watch concisa, an-damand training videos on rasaarch-based stratagies for providing effective bahaviar

suppart.

~ &

Read

Browss a wida salacton of informative articlas on bast-practica staps and strategies for devaloping an

affactive ior suppart plan.

I Stap 5: Track Effectivensess

I Step 6: Evaluate Plan

What is Behevior?

Simply put, bahaviar is basically tha obsarvable
activity of an aorganism that is curmmantly aliva. A
common ramindar is what s called "The Dead
Man's Tast.” which stafes that “if a daad man
can do it, it ain't bahavior. And if a dead man
can't do, then it s bahavior”.

Az=ad Mors
Differant Ways to Record Data

Data are facts and statistics collected for tha
purposss of refaranca and analysis. In Applied
Bahavior Anahlysis (ABA), all programmeatic
descisions ara driven by tha analysis of tha data.

Aead More

What iz a Behavioral Defindtiocn T

A behavioral definition s a deascription of tha
spacific bahavior that is to be absarved and
changad. Behavioral dafinitions should be
stated in accurate, measurable, and conciss
tarms.

Read Mora

["ﬁl'hat Method of Data Collection Showld | l.laai'\

\_Froad Mave )

ABC can be usasd whan attampting to find
anvircnmeantal patterns of bahavior. It can also
ba used to complata a functonal bahaviar
assassmant (FBA) arnd whan hypothasizing tha
furnction of bahavior. Fraguancy can ba usad
wihan evaluating skill developmeant and flusncy.
It can also ba used o assass. .




hands-on activity



Learning Flan Lesson Library Behavior Support Data Express View Progress Assessment Activity Center File Cahinet

Create Plan View Plan Materials

Step 3. Antecedent Strategies

| Step 1: Define Behavior

) Watch
| Step 2: Determine Function Watch concise, on-demand training videos on research-based strategies for providing effective behavior
support.

‘ Step 3: Antecedent Sirategies

Read
| Step 4: Consequence Strategies ’ @ Browse a wide selection of informative articles on best-practice steps and strategies for developing an
effective behavior support plan.
| Step 5: Track Effectiveness s ~
| Step 6: Evaluate Plan Explore
’ Explore a range of resources, including examples, tips, and case studies, that will help you create a
comprehensive behavior support plan.

. J




Behavioral Momentum

Behawvioral mormeandurm is a strategy that gets a chibkd “warmed yp™ to work on harder tasks. Starting with easy tfasks
callowrs the student to be successful, the student will be Mmore likely to attermpt a hard tfask,. The Premack Principle is a
similar concept. The Preamack Principle is defined by the idea that high proability behaviors can reinforce low prooalility
behoviors. A familiar real world example is “first eat yvour peas then yvou can howve desert” Desert = high probability, Peas =

lower probalility.
Behoawioral Mormeaendunm:

= Promotes a positive learning experience and can help develop rapport between child and instructor as it allows
the child to e successful Mmore often than fhey fail.

= Allows the student to regularty practice and mMmaintain previously lecarmned skills.
= Enhances motivation for the student to respond
= Zan possibhy decrease the ocourrence of problem behawviors

= |s easily implemented in almost amy situation. Mo maoaterials or conditions are necessany.

If the function of the behavior is Escape.
Bashawvioral momendurm is especially useful for escape-motivated behaviors. Thers are many reasons wihy children want
o escape from certain fasks. Using behavioral momenitum "gefs the ball rolling”™ so fhat fhe child is less likely to want to

escapee the task.

If the function of the behavior is Attention.
Behaoawvioral momenturm requires that the instructor spend an amount of time inferocting with and providing positive feaed-

back to the child before they presents the difficult task.

If tThe function of the behavior is Sensory.
wWihen a child is responding regularhy, theaeir responding is typically inrcompatibe with sensory —related challenging ehanvior.

If the behavior serves Multiple Functions
As behovioral momentum is an effective strategy im addressing behavior across multiple functions as menfioned abowve, it

con also increass succeaess for a behavior that serves multiple functions.



Set Clear Expectations

Providing clear expectations is an anfecedent management strategy that helps avoid problem behavior. Clear
expectations reduce confusion for the student. Setting clear expectations allows everyone to be on the same page.

Clear Expectations are important because they can:
= Provide input that is comprehensible.
= Let everyone know what behavior is appropriate or not appropriate.
= Increase the student's repertoire of appropriate behaviors.
= Increase independence in complefing tasks.
 Possibly decrease the occurrence of problem behaviors.

If the function of the behavior is Escape
When students understand the instructions or what to do, this reduces confusion, difficulty, and ambiguity--all factors that
can make students want fo escape from tasks.

If the function of the behavior is Attention
When you provide clear expectations, the student will not need to seek you out or seek others’ attention in order to
understand what s/he should be doing.

If the function of the behavior is Sensory

You can sef clear expectations that are incompatible with sensory-related challenging behavior. For example, if a student
regularly runs his hands along the wall, knocking down others” work, tell him, “Carry these books for me” or “"Hands in your
pockets™ before you leave the classroom

If the behavior serves Multiple Functions
Visual cues can be a constant reminder of expected behavior, regardless of the function of that behavior.



Visual Schedules

A owvisual schedule is an effective tool that provides students with consistent cues about the sequence of their activities.
Wisual schedules inform the child what activifies will occcur and in what order. Wisual schedules are a key component in

establishing structure and predictability in a child's day. Visual schedules are effective in encouraging positive behawvior
becauses they:

- Communicate clearly to the child what is expected. This is parficularly helpful with children who hawve difficulty
with understanding wverbal language and instructions.

= Help the child who has challenges with sequential memory and organization of fime.

= Promote independence with daily activities and task completion. Concrete visual cues reduce the child’'s
reliance on verbal and/or physical prompting in order fo understand and complete a task. Use of visual
schedules are a skill that is often carried into adult life (e.g. Google Calendar, to-do lists)

= Agsist the child with transitioning betweaeen activities and environmeants.

= Enhance motivation for the child to complete a non preferred activity in order to get to a preferred one that they
can see is going to ocour on their visual schedule.

= Provide the child with opporfunities fo participate in making meaningful choices about the order of some of their
day's events.

= Allow the student to predict events and the sequence in which these events will happen. This can help reduce
the student's anxiety, particularhy when there is a change in the routine.

If function of the problem behavior is to Access Attention:

Referencing the schedule with the child allows for a brief interaction with you. Times wihen atftention or preferred people
will e available should be noted on the schedule. Examples: 1:1 teaching time, time mom is coming to pick-up studenit.

If function of the problem behavior is to Access Item or Activity (Tangibles):

Referencing the schedule allows the child to know when access to preferred items and activities will occur. Example:
snack firme, swirmming.

If function of the problem behavior is to Escape a task:

Referencing the schedule allows the child to know hefshe will hawve time away from work or non-preferred activities.
Example: brealk, recess.



Step 5: track effectiveness



Why data collection?

DEA Requirement
nforms Educational Decisions

Determines Baseline

* Progress Monitoring

e Ensures Objectivity




Criteria for Useful Data

e Accurate

e Consistent

e Easy to Measure
e Easy to Record
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ABC Log
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Home | My Students | My Resources | My Training
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https://www.rethinked.com/Education#/Resources?selectTab=guides

Progress Monitoring
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100
50
80 10/10
70
60O
50

10/9

% of intervals

40

el 10/9 10/10

20
10

o @ Physical Aggression

Session
() Baseline: following in-seat instructions and out of seat instructions ABC TE-E.'ICHII"IQ

- in-seat instructions-2 instructions in sequential order
out of seat instructions-2 instructions in sequential order

16 —— 8/5 "R — —
c 814 F —8/i8 18 8/18 | 8/19 |
o 15 '

s :§
H o
g 4 oo
i: -
2 I"‘H"

o |

1 . 3 4 5 6

Session

ﬁ} Baseline =e Hazels Behavior Plan-Aggression -= Phase Change



Administrative Tracking

Track school,
team, educator or
student progress

Data and graphical
reports

At a glance views
to ensure fidelity
& compliance

Performance plan
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To educate the whole child,
and all learners,
we need to start with SEL.
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why?

who?

how?
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IS
SEL?

An interrelated sets of cognitive,
W HAT affective, and behavioral

competencies that underscore
the capacity to learn, develop
and maintain mutually
supportive relationships, and be
healthy, physically and

psychology.
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Social and Emotional Learning

SCHOOLS
CLASSROONMs

SELF-
AWARENESS

SOCIAL
AWARENESS

RELATIONSHIP
SKILLS

Collaborative for Academic, Social, and Emotional Learning, 2017



What is Self-Awareness?

ldentifying emotions
Accurate self perception
Recognizing strengths
Self-confidence

N X X X X

Self-efficacy



What is Responsible Decision Making

Analyzing situations
Solving problems
Evaluating
Reflecting

N X X X X

Ethical responsibility



What is Social Awareness?

Perspective Taking
Empathy
Appreciating Diversity

X X X

Respect For Others




The Science Behind the Boss
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WHO
CAN
SEL?
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You are here
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SEL for Students

why? Students who participate in SEL programs demonstrate

@ N T T o
’IIIHI

Perform better
Are more attentive and less

academically.
hyperactive in school.
Have less anxiety. Are less aggresswe
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SEL for Teachers

why? Teachers who participate in SEL programs demonstrate
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Increased educational efficacy. Improved attitudes More engagement with
parents and peers.

how?
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what?

SEL for Classrooms

why2 = Classrooms who participate in SEL programs demonstrate

-
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Have better quality
Are more engaged relationships between Demonstrate increased

in learning. students and teachers. prosocial behavior.

how?
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What’s Now?

rethink
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EXECUTIVE SUMMARY

Social and emotional learning. Some think this sounds touchy feely, soft, lovey-dovey, full
of hugs and smiles; not academic, not rigorous, not something that belongs in school. This
couldn't be more inaccurate. Social and emotional learning is for all learners in the classroom,
including students requiring Tier 2 and 3 supports and the teachers who educate them.
However, the focus on all learners has been remiss in the current design of most social and
emotional learning efforts. A gap Rethink Ed is working hard to fill.

Social and emotional learning, or SEL, refers to evidence-based practices informed by rigorous,
systematic social science that underscore the way we understand, use, and manage emotions
to learn. Emotions drive how we think, pay attention, make decisions, manage our time, and
countless other processes that impact how students and teachers show up in the classroom.
SEL programs cultivate the development of five interrelated sets of cognitive, affective, and

Rethink Ed

@ed_rethink

rethink

SEL for All Learners New on the . Read
more about the positive impact of

rethink

SEL FOR ALL LEARNERS
BY CHRISTINA CIPRIANO, PH.D &
SUSAN E. RIVERS, PHD

READ MORE ON THE
RETHINK ED BLOG

https://www.rethinked.com/blog/index.php/2017/09/26/sel-for-all-learners/



Questions?

The Best Teachers

- - @
are Learners First.

e
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Learn more info@rethinked.com
www.rethinked.com
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